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ABSTRACT 
Every district should have a program handbook that describes its talented and 
gifted program. The West Delaware School District especially needed such a 
document because of the many requests for information from faculty, administration, 
and parents concerning such areas as identification, organization, and purpose of the 
talented and gifted program that arise year after year. 
Program handbook development began by sending out a needs assessment to 
parents, teachers, administration, and students. Based on the discovery of the needs of 
our district, a new philosophy, format, and identification process were constructed. In 
addition, the development of written goals and a yearly process for evaluation was also 
completed. 
This project gives a detailed description of the program handbook, the process 
of its construction, and its planned use by teachers, and administration. It will be 
available throughout the district and should answer many of the questions that parents 




The West Delaware County Community School District has long demonstrated a 
need for the talented and gifted program to be evaluated and reconstructed. My project is 
a handbook that was created after evaluating the current program and making many major 
changes. It is intended that this handbook will be in administrative offices, classrooms, and 
guidance offices in our school district so everyone will know more about the talented and 
gifted program. 
Davis and Rimm (1994) have suggested that "a written program should present 
sufficient detail to answer any question that anyone could possibly ask about a proposed 
program" (p. 49). According to them, a written plan is often built on the following 
information: 
I ) A definition of gifts and talents. 
2) Philosophy and goals. This section explains why the program is necessary. 
Itemizing the cognitive and affective goals can be brief and general or tedious and specific. 
3) Screening and identification methods. This section describes the information 
used, and how the various sources of information will be combined in making selection 
decisions. 
4) Instructional programming strategies. This section outlines the curriculum 
model on which the program is built. 
5) Program evaluation and modification. This section outlines specific evaluation 
plans. 
This project came about because I knew that our talented and gifted program 
needed to be put into writing. When I started my job two years ago, I could not find any 
information on what was taking place in the program. I did not know the philosophical 
basis of the program or how previous talented and gifted teachers were identifying 
students for the program. 
When I would ask about identifying students for the program, I was told to look at 
Iowa Tests of Basic Skills scores that were at 94% or above. I did not know whether I 
needed to look at the national or state percentile rankings. I was also told to talk to the 
classroom teacher and ask how individual students performed in the classroom. When I 
approached different teachers to ask about a specific student, the teacher would respond 
by saying, "Oh yes! He/she is really smart." That did not provide much information, but 
the teachers did not want to take the time to elaborate on details either. If this was the way 
that I needed to identify students, I knew that I would have a large number of students in 
the program without having the time to serve their needs. 
I received phone calls from parents asking why their child was not in the gifted 
program. After looking at their Iowa Tests of Basic Skills Test Scores, I was not sure 
either; after all, the student had high test scores. I figured that some students were just 
overlooked, so I put them into the program. I also had children that had very low test 
scores who were also in the program. So at this point I was completely confused, unsure 
ofmy job, and uncertain of how the talented and gifted program worked at our school. 
Later in my first year of teaching I did find an Allowable Growth Funding (1995) 
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document that listed our program philosophy and goals. I noticed that the most recent 
Allowable Growth document stated that our program was last modified in 1995. For me, 
five years seemed like a long time to go without making changes or discerning the needs 
of our students. I just did not feel I was serving the needs of the gifted children, and I 
found I was not operating the program based on the philosophy and goals that were listed 
in the Allowable Growth Funding document. 
In the Allowable Growth Funding document it stated that gifted students should be 
given the opportunity to break the lockstep curriculum pattern so basic material could be 
covered in a shorter period of time and acceleration and/or enrichment activities could be 
utilized. However, from my viewpoint, students were not allowed the opportunity to take 
part in a compacted. curriculum in order to work on more challenging material. Another 
goal of the program was to give the students the opportunity to test out of material that 
was already mastered. To my knowledge, there was not a single teacher that did any type 
of pre-testing and used the results to differentiate the curriculum for gifted learners. 
After talking with the students, I also discovered that many different teachers have 
held my position. In some years the students were pulled out of the classroom, but in other 
years they received no help or guidance from anyone. I came to believe that this was 
probably why the program was so uncoordinated and unorganized. 
My eyes were really opened to the problems of our district when I began to take 
classes in talented and gifted education. I learned how important it was to have a program 
philosophy that actually matched what was taking place in our district. I also learned a 
great deal about the necessity for multiple identification procedures and a committee to 
help decide what type of identification process and programming would be best for each 
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student. 
I began to look at the real needs of our district when I was enrolled in a graduate 
course called Coordinating Programs for the Gifted and Talented at the University of 
Northern Iowa. In this course I was required to create a journal that would reflect the kind 
of program that I would like to see at West Delaware. Those sections included a program 
philosophy, needs assessment, identification tools, program format, professional 
development, and program evaluation. I learned a lot in this class, but I was still so new to 
gifted education that I was not really sure what I was doing at the time. 
Now that I have finished all ofmy course work, I am striving to make a real 
difference in the West Delaware County Community School District by creating a district 
handbook. One goal of this handbook is to give a new look to the talented and gifted 
education program in our district. Hopefully, too, it will help students, staff, and parents 
understand more about our program. 
As I completed all the basic research for this project, I realized that I needed help 
in determining possible changes throughout the entire district. Bobbi Chester, the talented 
and gifted coordinator for the elementary and high school, became very involved in this 
project as well. She was part of the parent meetings and helped make the decisions that 
would affect her part of the program. Because of her participation and position in the 
program, I make reference to our joint efforts. 
I began this project by creating needs assessments that were sent out to parents, 
teachers, administrators, and students (See Appendix A). I wanted to know how teachers 
were differentiating the curriculum for gifted learners, as well as types of talented and 
gifted activities that were offered outside of the school day. The needs assessments also 
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allowed me to receive infonnation on how the talented and gifted program was working 
and what changes could take place to help gifted students. 
As a result of a district-wide multi-level needs assessment I constructed to 
determine the needs of gifted students in our district, I realized that our program was 
outdated and did not meet the needs of the talented and gifted population. My project 
(See Appendix B) consists of a new program philosophy, goals, and a definition of 
talented and gifted. New identification procedures have been constructed that allow us to 
look at multiple criteria and find the best possible placement for gifted students. The 
created handbook for West Delaware also describes the district program fonnat and how 
that program is meeting the needs of gifted children. Staff development is another area 
that needed attention, so a list of inservice ideas is listed. Forms for evaluation are also 
included, and an explanation of program evaluation is presented. 
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Definitions 
Allowable Growth Funding document- A packet of information that is submitted to the 
State oflowa which presents current practices and goals of a district's gifted 
program. Submission of this packet of information is required so that the program 
is allowed to receive state funding. 
CAPS- This acronym stands for Creative and Productive Students. It is the creative 
thinking aspect of our district's gifted program. Students in grades four through 
eight are served in this program. 
Curriculum Differentiation- The process of allowing gifted students to work on material 
that is different from what other students may be doing. This work meets their 
individual needs. 
Defensible Program- A program that is based on research, best practices and 
differentiation of learners with different abilities. 
Identification- The process of selecting students for the talented and gifted program 
through the use of qualitative and quantitative measurement tools. Personalized 
Education Plan- (PEP) A written plan for each student that states how the 
curriculum is being differentiated for him/her. The plan also has an area in which 
we can list all the activities that the student was involved in each year. 
Philosophy Statement- A three part statement describing how the gifted and talented 
program compliments the district's beliefs. The first section is the vision statement. 
Secondly, the mission statement is written. The last part consists of our district's 
definition of gifted and talented. 
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Professional Development- The process of teaching general education teachers about the 
talented and gifted population. Professional development activities will be carried 
out at regular staff meetings and during small grade level team meetings. 
Program Evaluation- "The collection of information related to the effect of an educational 
program on its students and the application of critical judgment to determine the 
extent to which the information suggests that important program goals have been 
met, all of this being done for the primary purpose of improving the program under 
evaluation" (Borland, 1989, p. 201 ). 
Program Format- "The various administrative provisions that allow for the convening of 
students of special instruction" (Borland, 1989, p. 123). 
Revolving Door Philosophy- A flexible gifted and talented program which allows students 
to participate in planned learning experiences based on academic needs. 
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CHAPTER TWO 
REVIEW OF LITERATURE AND METHODOLOGY 
In order to understand what an exemplary program includes, I researched what 
two experts in talented and gifted education believe about establishing a quality program. 
The two approaches that were most helpful in the development of the handbook were 
Treffinger's Individualized Programming Planning Model (1981) and Davis and Rimm's 
( 1994) fifteen areas of program planning. 
In Individualized Programming Planning Model (1981), Treffinger delineated four 
core components of any talented and gifted program with accompanying questions to 
consider: 
I. Program philosophy and goals. Key questions: What is our attitude toward 
gifted children? Why are we doing this? What do we wish to accomplish? 
2. Definition and identification. Key questions: What do we mean by 'gifted and 
talented'? Which categories of gifts and talents will this program serve? How will we 
select gifted students? 
3. Instruction-grouping, acceleration, and enrichment. Key questions: What are 
students' needs? How can we best meet those needs? How can we implement our 
instructional plans? 
4. Evaluation and modification. Key questions: Was the program successful? How 
do we know? What did we do right? What did we do wrong? What changes shall we 
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make? (as cited in Davis & Rimm, 1994, p. 43) 
Davis and Rimm (1994) described fifteen areas in program planning that relate to 
the four main components described previously. They also explained that these areas are 
not always dealt with sequentially, but rather simultaneously in planning a program. The 
fifteen areas follow along with a brief overview of each: 
1. Needs Assessment- "A needs assessment aims at determining the discrepancy 
between the current status of gifted education in the school or district and the desired 
status" (p.44). There are three sources of information regarding the needs of the gifted 
program. Those include parents of gifted and talented students, gifted students themselves, 
and teachers and administrators. A needs assessment should ask questions relating to two 
areas. First, the needs assessment should find out what needs to be provided in the 
community. Secondly, it needs to determine how the needs of the gifted students are 
currently being met. 
2. Preliminary Personal and Staff Education- It is important that teachers know the 
current gifted program in the school district. It would also be beneficial to ask questions 
that encourage teachers to think about the current program, such as: "What is being done 
at the present time for gifted students? Another important question might be: "What kinds 
of gifted and talented services are needed?" (p.48). 
3. Philosophy, Rationale, Goals, Objectives, and a Written Program Plan- "A brief 
statement of philosophy and goals is essential because everyone (parents, teachers, 
administrators, the local school board) will want to know exactly what the program entails 
and why" (p. 49). 
4. Gifted and Talented Definition along with an Estimated Enrollment- It is 
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important to have a definition of giftedness on which the program operates. A good 
program must also consider how many students to whom it can reasonably offer help, as 
well as who is going to be serviced by the program. It is important to decide if only the 
intellectually gifted will take part in special programming, or if other students will be 
invited to take part in special opportunities. 
5. Identification Methods and Specific Criteria- It is critical that identification 
procedures are in tune with the philosophy of the program because the identification 
process ultimately defines who is considered talented and gifted. Identifying who is 
talented and gifted demands the use of multiple sources of information. The sources used 
must also be in accordance with the philosophy and goals of the program. Lastly, the 
talented and gifted facilitator must be able to explain how a child is chosen for the gifted 
program in the district. Many questions will eventually be asked as to why one student is 
in the program, and another student is not. 
6. Specific Provisions for Identifying Female, Underachieving, Handicapped, 
Culturally Different, and Economically Disadvantaged Gifted Students- Each of the above 
mentioned groups of children must be equitably represented in the gifted program. It is 
imperative to educate staff and parents concerning these different populations of students. 
If parents and teachers do not know the characteristics of talented and gifted students in 
these special populations, it will be extremely difficult for them to nominate these students. 
7. Staff Responsibility and Assignments- As a program is being modified and new 
activities are added, it is essential to know who is responsible for implementing them. It is 
also a good idea to set up weekly meetings to ensure accountability of meeting the 
necessary goals. 
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8. Arranging Support Services- Support services are important in helping to 
establish a gifted program. The support staff may consist of the school psychologist, 
counselors, and the state gifted and talented coordinator. It is important to know who 
these people are, and they should be encouraged to help establish the gifted program. The 
school psychologist can help by translating test scores, and the guidance counselor can 
help gifted students with their affective needs. 
9. Acceleration and Enrichment Plans- Plans for acceleration and enrichment must 
be designed to provide valuable education experiences to talented and gifted students. 
When plans for acceleration and enrichment are listed, parents and students will 
understand that they have options in the educational system. A defensible program should 
have a scope and sequence written which emphasizes academic goals. 
IO. Organizational and Administrative Design- Organize the gifted program 
around the rest of the school schedule so it fits in with what is happening. Align the 
talented and gifted curriculum with what is taking place in the regular classroom. It is also 
important to have an adequate budget, time and space to run the gifted program. The 
talented and gifted program needs to span all levels in a school district, so everyone knows 
what happens when a child reaches a specific grade. 
11. Transportation Needs- It is important to know who is responsible for 
transporting students to and from events. It is important to let parents know who pays for 
special schooling, field trips, and summer programs. This all needs to be laid out ahead of 
time so that, when questions arise, the answer is already in place. 
12. Community Resources: Professionals and Organizations- Find out who in the 
community would like to help with mentoring programs, field trips, and career education. 
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Make a list of the community resources and update the list annually. Also be aware of 
programs that are available in the community. 
13. In-Service Workshops, Training, and Visits- Workshops should be used to 
encourage teachers and parents to be interested in talented and gifted children and to 
improve their attitudes about the special needs of these children. It is also important that 
teachers know how the talented and gifted program is run in the district and how students 
are identified for the program. The teachers must understand their part in identifying 
students. 
14. Budgetary Needs and Allocations- A budget needs to be created that allows 
for the needs of the talented and gifted students to be met. Make sure the programs that 
are taking place in the district have a budget to cover the expenses. It is important to think 
about the costs of office supplies, inservice training expenses, traveling and registration for 
conferences, and talented and gifted teachers' salaries. 
15. Program Evaluation- A good and thorough evaluation is necessary for the 
survival of a program, improving the budget, and increasing the effectiveness of the 
program. Every aspect of the program- the staff, the materials, the identification 
procedures, the acceleration and enrichment activities, and each and every goal and 
objective- can be evaluated regarding its effectiveness in contributing to program success. 
The procedures followed in the development of the new West Delaware Handbook 
were based upon a careful evaluation of the current program. This was necessary because 
we wanted to see if what the talented and gifted students were experiencing actually 
matched the objectives of our program. According to Callahan and Caldwell (1997, p.1 ), 
"A good program evaluation will provide information that leads to sound decision making 
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as the program evolves- decision making which maximizes program effectiveness and the 
chances of demonstrating that the program is achieving expected outcomes". They also 
stated: "Program evaluation can be a useful tool in establishing quality gifted programs, in 
helping to improve programs as they evolve, and in assessing our effectiveness in 
providing the most appropriate education for gifted students" (p. 3). Feldhusen, Van 
Tassel-Baska, & Seeley (1989, p. 143) reiterated the importance of evaluation when they 
stated, "Evaluation is the 'bottom line' for creating defensible programs". 
The evaluation of the talented and gifted program at West Delaware began by 
creating a needs assessment. Such an approach is supported by research experts in the 
field of talented and gifted education. For example, Feldhusen et. al (1989, p. 144) stated: 
"Needs assessment is absolutely fundamental to evaluation: There is no way to do a 
complete evaluation without knowing about what clients and consumers need". They also 
pointed out: "An evaluation of programs for the gifted begins with a needs assessment and 
continues through development of programs" (p. 155). According to Boyd (1992, p. 66) 
"The needs assessment is the logical place to begin formulating a program that assures 
efficient and effective use of the planners' time and the gifted students' time as well". 
The needs assessment (See Appendix A) was constructed to be fairly short because 
it was felt that teachers, parents, and administrators would not take the time to fill out a 
lengthy assessment form. I asked the first four questions to get an understanding of the 
attitudes and feelings about the talented and gifted program from particular groups I 
included these questions based on Boyd's ( 1992) statement that "it is important to note 
who in the district supports and who does not support the development of a gifted 
program" (p. 65). 
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A copy of the current state law regarding talented and gifted education was also 
placed in the needs assessment forms. There was a change in the law in 1999, and it was 
important to let teachers, administrators, and parents know about the change. This 
information was included based on Boyd's (1992) commentary about the importance of 
having government information: 
A review of governmental information indicates how much compliance is required 
by a district and the extent of efforts needed to comply with state and national 
gifted standards .... Knowledge of state and national requirements helps to 
legitimatize a new program, such as the git program, making it a more acceptable 
part of the school curriculum. (p. 66) 
In trying to decide which teachers in the district should fill out a needs assessment, 
I found the following information complied by Boyd (1992) to help me make that 
decision. He described which teachers in a district should be given a needs assessment: 
Teachers for gifted classes, resource personnel ( e.g., librarians, regular classroom 
teachers with expertise in specific areas, music teachers, art teachers, 
administrators), counselors, school psychologists, the gifted coordinator or 
supervisor, and the guidance counselor are included in this phase of data gathering. 
The assessment encompasses the strengths and weaknesses of competencies, 
teaching skills, communication skills, community and cultural awareness, attitudes, 
interests, motivations, and concerns. (p. 65) 
Using this information from Boyd, needs assessments were given to all teachers in 
the district, including teachers in special areas such as music, art, and at-risk, five 
administrators, and all students that were currently enrolled in the talented and gifted 
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program. "Teacher input is vital. As those closest to the program and its students, teachers 
bring the best understandings of what is going well and what should be improved" 
(Feldhusen et al., 1989, p. 144). 
It was also important to find out what teachers were presently doing to meet the 
needs of talented and gifted learners, as well as what assistance they would like to have in 
the future. Boyd (1992) suggested that surveying school administrators and teachers gives 
them a chance to express their thoughts about scheduling students, and other concerns 
about the program. He also stated that by sending out a needs assessment to school 
personnel, the talented and gifted program is being promoted and the faculty members 
have a chance to take ownership in the program. 
Parents of identified talented and gifted students were asked to fill out a needs 
assessment because it is important to have community support. The needs assessment 
asked what types of programs the children took part in outside of school, as well as how 
the parents felt about the current talented and gifted program. According to Boyd (1992), 
finding out information about community support services, enrichment opportunities, and 
community organizations is vital to the gifted curriculum, and without this knowledge 
many great opportunities for the talented and gifted learners may go unnoticed. 
When the needs assessments were returned, there were big discrepancies between 
what the teachers were doing for talented and gifted students and what the parents and 
students felt was being done to accommodate the student. The students felt that their 
needs were not being meet in the regular classroom. On the other hand many teachers felt 
as though they were doing an adequate job of compacting curriculum, using tiered 
assignments, and allowing time for independent study projects. Through the needs 
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assessment it was also determined that program descriptions as written in 1995 were no 
longer meeting the needs of the gifted students. "We have found important discrepancies 
between written program documents and ·programs in action' in the area of gifted 
education" (Callahan & Caldwell, 1997, p. 5). 
After looking at the results of the needs assessments, it was realized that there 
were some major issues of concern. The three areas that needed our attention were 
identification, the strategy of allowing gifted students to have the curriculum differentiated 
when necessary, and the affective component of the talented and gifted program. It was 
also determined that more children needed services in specific areas but did not show need 
in all curricular areas. 
As a result of a study of numerous models, Bobbi Chester and I decided that we 
should incorporate the idea of the revolving door in our gifted program, but the current 
philosophy did not allow for that. A revolving door philosophy allows students to 
participate in planned learning experiences based on academic needs. We also saw a need 
to reevaluate a child's needs every few years because some of the students who had a 
tremendous need in the elementary years began to level out in their middle school years. 
Exit procedures for the program were also another area to be addressed. We wanted to 
make sure that parents knew that their child no longer wanted to participate in the 
program; in addition, much information would also help our record keeping system. 
We also realized that this project was too big for just the two ofus to handle. We 
encouraged teachers to become members of our working committee, but none of them felt 
they had the necessary time. We invited the elementary principal to our meetings as well, 
but she was unable to take the time to assist us. The most beneficial way to get her help 
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was by making a shared folder on the computer system so that she could examine the 
information that we were collecting and then give us comments and feedback. 
With little available help from the school system, it was decided that we would 
solicit parents to assist us with this project. We sent letters to eight parents, and three 
returned responses telling us that they could meet with us on a regular basis. The first 
parent was a mother of a gifted middle school daughter and an elementary son with high 
abilities. The second mother on our committee had a gifted middle school son and a high 
school daughter with superior abilities. The third mother represented the parochial school 
in our town, as well as the public school. She had a son enrolled at Saint Mary's 
Elementary School and a daughter in the high school. We chose these parents because we 
wanted a group of people that would be very verbal in helping us plan our program. They 
realized the frustration and confusion of our program and whole-heartedly decided to take 
on this project. 
We started meeting as a group in January 2000 at least once and sometimes twice 
per week. Our meeting time was approximately ninety minutes. The first big task of this 
committee was to envision what an ideal talented and gifted program would look like, and 
then take small steps back from there to see how we could get it accomplished. 
The next task was to develop the philosophy and goals of the program. According 
to Davis and Rimm ( 1994) "A brief statement of philosophy and goals is essential because 
everyone (parents, teachers, and administrators, the local school board) will want to know 
exactly what the program entails and why" (p. 49). We chose to use the school's 
philosophy statement with a small addition for the talented and gifted program. It is very 
important that the talented and gifted program fits in as much as possible with the other 
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components of the school district (See Appendix B, Handbook, p 44). 
The next phase was to look at our identification procedures. The only indicator I 
had used in my first year of teaching was test scores, and I knew that was not enough. As 
a group we also believed that we did not want the student identified as "in or out". 
Instead we wanted to see what their areas of strengths were and to build on them. We 
agreed to adopt Treffinger' s ( 1998) viewpoint of identification and his Levels of Service 
Model for talented and gifted students. He believes that identification is an ongoing 
process in which educators use many different kinds of data to help recognize each 
student's strengths, talents, interests, and learning styles. In From Gifted Education to 
Programming for Talent Development he stated, "The goal of identification is to help 
educators understand how to plan and carry out instructional activities or experiences that 
will be appropriate and challenging for the student" (p. 754). In agreement with this idea, 
Hansford, Bonar, Scally and Burge (2001) stated, "The exclusive use of standardized tests 
and other objective measures is not sufficient for appropriate student identification" (p. 
40). 
In our small group we discussed the advantages of using peer, self, teacher, and 
parent recommendations (See Appendix B, Handbook, pp. 51-61 ), along with 
standardized test scores. "The greater the number of nomination sources, the greater is 
our confidence that a youth is indeed talented and merits further consideration" (Feldhusen 
et al., 1989, p. 94 ). 
As a group we also discussed the importance of identifying talented and gifted 
students in second grade so we could locate their strength areas. The parent information 
sheet (See Appendix B, Handbook, p. 51) was developed first and designed to be filled 
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out during kindergarten registration. This form would also be sent home if a new student 
moved into the district during the kindergarten year. If this form were filled out before 
school started, it would allow teachers to cluster group students accordingly. 
The next form created was the longer parent form (See Appendix B, Handbook, p. 
53). This form will be used as our parent recommendation form in Grades Two through 
Eight. Hansford, et al. (2001, p. 40) pointed to the importance of such parent 
recommendations. He stated, "Parents provide important information about their child's 
development and behaviors in a non-school setting". Feldhusen et al. (1989, p.99) said, 
"Parents know their own children better than anyone else, their input should be a vital part 
of the identification process". 
Peer recommendations are also important. "Peer nominations have specific benefits 
in that students have opportunities to observe behavior that does not occur in the 
classroom setting" (Hansford et al., 2001, p. 40). "Children have a special relationship 
with their peers; they know who's who" (Davis & Rimm, 1994, p. 81). In our nomination 
process, peer nominations are initiated in second grade and continue through eighth grade 
(See Appendix B, Handbook, p. 57). 
Teacher nominations are used as another source of identification for the talented 
and gifted program. We will use teacher recommendations from second grade through 
eighth grade (See Appendix B, Handbook, p. 61). With training the teachers can make 
better decisions about gifted children (Borland, 1989). This is important because some 
teachers tend to favor the well-dressed, cooperative, teacher pleasers, and the 
underachievers might be overlooked, along with the bright students that are very 
disruptive (Davis & Rimm, 1994). 
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Self-nomination is important because many teachers may be unaware of the talent 
and special interests that some children might have (Davis & Rimm, 1994). In our 
proposed program self-nominations will be used in third through twelfth grade. Self-
nomination is the only type of nomination that will be used at the high school (See 
Appendix B, Handbook, p. 58). This strategy is based on Renzulli's belief that "in high 
school self-nomination is the only identification strategy he uses or recommends" (Davis & 
Rimm, 1994, p. 83). 
A matrix will not be used to add up the scores from the nomination forms. Borland 
(1989) suggested that "Educators should make the decisions by interpreting, not merely 
adding, the scores" (p. 110). The discussion concerning placement of a student in the 
talented and gifted program will take place as a committee decision. This committee will 
be a district-wide committee comprised of elementary, middle school, and high school 
teachers as well as a guidance counselor, and an administrator. "Decisions that affect the 
education of individual students should be made on an individual basis by a committee of 
educators who can act in an intelligent and informed manner" (Borland, 1989, p. 117). 
Next, as a committee we researched different program models. We decided that 
we would use a program format based on Tre:ffinger's (1998) Levels of Service Model 
which employs four levels of services or activities, ranging from inclusive activities to 
special services to a rather small number of individuals. The West Delaware program will 
only have three levels, but will resemble Tre:ffinger's Model quite closely (See Appendix 
B, Handbook, p. 47). 
Level One will be services for all students. This level will offer all students 
appropriate and challenging curriculum. This level will seek and nurture the strengths in 
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every student. Many of the activities in this section will be school-wide programs in which 
the students will participate. Some of those activities include the National Geography Bee 
and Math Olympiads. Even though all students might not participate, they will be 
encouraged. 
Level Two will be for some students. In this level the students may need a 
prerequisite skill or qualify to take part in this program. This level deliberately seeks to 
find students with specific skills and interests. Examples of this level in our district would 
be seventh grade pig dissection and the Northeast Iowa Spelling Bee. 
Level Three will be for few students. This level will be very challenging and 
involve advanced activities for the students. Examples of Level Three activities in our 
district would be eighth grade algebra and curriculum compacting for a small number of 
students. 
We will especially use the in-depth identification forms in the Level Three of this 
service model. This will be such a small number of students that we should need multiple 
criteria to show that the students really had a need to be extremely challenged. A sheet 
that lists the different opportunities that were available for students at West Delaware will 
also be included in the handbook (See Appendix B, Handbook, p. 48). It is important to 
let students and parents know about the opportunities that are available to them. 
Depending on the type of service being offered to the students, it may be offered in the 
regular classroom or in a pull-out type format. 
Our next challenge was to develop a list of inservice ideas for the teacher (See 
Appendix B, Handbook, p. 70). Landrum (2001) talked about the importance of staff 
development and how it should fit in with the overall school improvement: 
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Inservices in gifted education are necessary to enhance existing knowledge and 
skills and to update and make current best practices ... When possible, the staff 
development program in gifted education should be integrated with overall school 
or district-based professional development programs and should be a 
comprehensive set of activities that build on one another in order to meet the 
staffs varied professional development needs and existing knowledge base (p. 67 
& 68). 
Looking at the needs assessments the teachers submitted we recognized that they 
wanted information on many different topics about gifted education. 
Landrum (2001) stated that there are three benefits to a staff development 
program. First, staff members who understand the nature of giftedness are more sensitive 
to the needs of gifted learners. Second, educators who know and understand 
differentiation tend to use best practices in their classroom. Third, support personnel who 
understand the social and emotional needs of gifted learners will modify their practices to 
accommodate gifted learners. 
In our case, staff development will begin with the introduction of our new program 
and what it means for the students at West Delaware. Our definition of talented and gifted 
also will be discussed. We need to show teachers why gifted children need special 
opportunities. Many of the staff at West Delaware believe that the talented and gifted 
students will make it on their own regardless of what is done for them. We also need to 
stress the importance to teachers of giving the talented and gifted students different work 
instead of more of the same. Teachers also want to know more about differentiating the 
curriculum in the regular classroom. Important ideas that we will cover include curriculum 
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compacting, tiered assignments, learning contracts, independent study opportunities, and 
flexible grouping. Over the next five years we shall also cover topics such as cluster 
grouping, special needs for gifted females and minorities, and the affective needs of gifted 
learners (See Appendix B, Handbook, p. 71 ). 
As one can see, staff development is another area that needs a lot of attention. It 
will be necessary for us to start at the very beginning and build from that. I think our staff 
knows very little about the needs of gifted learners and is unsure of how they can help 
them in the regular classroom. 
The final area that we reviewed was program evaluation. It is important to look at 
the value and impact of the services provided (Callahan, 2001 ). I must evaluate each 
project that takes place in my classroom to insure that the goals of the program are being 
met. I also need to be in touch with parents during parent-teacher conferences to talk 
about what is happening in the program. At the end of the school year I shall also send 
evaluation sheets out to the students, teachers, and parents to determine effectiveness of 




The first page of the West Delaware County Community School District's 
Handbook is an overview. The purpose of the Handbook is stated as well as how it should 
be used (See Appendix B, Handbook, p. 42). The second page was taken from Challenge 
Magazine, which describes bright children and gifted learners. This page will be an 
opening to concepts that gifted learners are truly gifted, rather than just being bright 
students (See Appendix B, Handbook, p. 43). 
The first section of the Handbook is a written vision and mission of the talented 
and gifted program at West Delaware, along with the definition of talented and gifted (See 
Appendix B, Handbook, p. 44 & 45). Goals of the gifted program are also included in this 
section (See Appendix B, Handbook, p. 46). Anyone should be able to pick up this 
Handbook and read the philosophy and how our vision and mission relates to the entire 
district. 
The second section focuses on Treffinger's program format and the opportunities 
that are available to the students in the different levels. In the middle school I shall still be 
using pull-out classes for students in Level Three as well as the identified creative students 
(See Appendix B, Handbook, pp. 47-50). 
A tremendous amount of effort was given to the development of the identification 
models. We shall use our identification forms to identify students that need services in 
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Level Three of our program model. Many of the other activities that take place in our 
district will be a self-nomination process. 
It is extremely important to have many types of nomination forms, and it was felt 
that the forms created allow different sources to voice their opinions on a child's ability. 
The brief parent form that contains the questions that need a checked Yes or No will be 
filled out at kindergarten registration or mailed home with the beginning-of-the-year 
packets for kindergarten students only (See Appendix B, Handbook, pp. 51 & 52). It is 
important for us to know which students are reading and/or which ones can do math 
before they begin kindergarten. 
A longer parent form comes next in the Handbook (See Appendix B, Handbook, 
pp. 53-56). It will be used through middle school. Parents need to write specific examples 
that identify the abilities of their children. With help from the parents we hope to give the 
students the best possible programming possible. This form will be sent home for those 
students who move into our district and were previously enrolled in a talented and gifted 
program. I shall also ask parents to fill out this form when they talk to me about placing 
their child in the program. 
The peer nomination consists often questions (See Appendix B, Handbook, p. 
57). The first five questions will help identify students for the academic talented and gifted 
program. The last five questions are nominations for the Creative and Productive Students 
(CAPS) program. This program meets the needs of the creatively gifted students. 
Students can nominate themselves for the talented and gifted program by filling out 
a self-nomination sheet (See Appendix B, Handbook, p. 58). Students know when their 
needs are not being met in the classroom, and this form will be one way to get them the 
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necessary services they need. I shall meet these students' needs through Levels Two and 
Three of our programming model. 
Teachers will also nominate students for Levels Two and Three by filling out the 
specific subject area nomination forms (See Appendix B, Handbook, pp. 61 & 62). These 
forms give teachers an example of what characteristics might be seen in a talented and 
gifted child in a specific subject area. 
The next part of the Handbook consists of forms that I use to identify students for 
the CAPS program. Along with the peer nomination form previously mentioned, I also use 
a Modified Torrance Circles Test of Creativity (Torrance, 1974). After the Modified 
Circles Test is given, I take the top ten scorers and conduct an interview with each of 
them (See Appendix B, Handbook, pp. 59 & 60). At the time of the interview they are 
required to bring a project that they have constructed. Since I am not acquainted with the 
students, it serves two purposes. It provides a topic of discussion and makes them more 
comfortable while answering my questions. 
Exit procedures are included next (See Appendix B, Handbook, p. 63). This form 
is used when a student no longer wants to take part in pull-out sessions, or activities for 
which they have been nominated. This form will be placed in their Personalized Education 
Plan when it is completed. 
Program evaluation forms are an important method to determine program 
strengths and weaknesses (See Appendix B, Handbook, pp. 64-69). At the end of each 
school year the designed evaluation forms will be sent to the parents, students, and 
teachers. This will aid us in working on continuous program improvement. 
Professional development is the final area which is addressed. A list of topics is 
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included in the Handbook, and teachers are encouraged to add other topics (See Appendix 
B, Handbook, p. 70). Bobbi Chester and I shall begin professional development in the Fall 
of2001 by explaining what our new program model looks like and how it will affect the 
talented and gifted learners at West Delaware. 
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CHAPTER FOUR 
REFLECTIONS, CONCLUSIONS, AND RECOMMENDATIONS 
In completing this project I realized that reorganizing a talented and gifted 
program is a very long process, but the outcome is worthwhile. Our program makes much 
more sense now, and the actions we shall take will finally match our district's vision and 
mission statements. 
I also discerned how important it is to begin the process with a needs assessment. 
Our needs assessments told us about what the students needed, what the teachers were 
doing, and what opportunities the parents felt that their children needed. It is important to 
get parents and staff involved because they see the program and its provisions from a 
different perspective. 
Multiple identification methods as prescribed by the Handbook will be very 
beneficial for our program. The talented and gifted program makes accommodations for 
gifted learners, but often we fail to ask them what they need or want. I feel that the self-
nomination form will especially encourage more teacher-student interactions early on in 
the identification process. 
Identification has been a real struggle for us the West Delaware District. 
Therefore, I think that our plan to focus on Treffinger's Levels of Service Model will be 
very beneficial. The model is excellent, but it is going to be very difficult to get the rest of 
the staff to understand the importance of the model and how it relates to planning and 
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teaching. The teachers need to make accommodations in the regular classroom by 
differentiating curriculum, and currently this is not happening. 
In the near future, there is a need to have inservices for the teachers to show them 
ways to meet the gifted students' needs in the classroom and to explain how the model 
works and what it means to them. The list of professional development activities is listed 
in the Handbook, but I think that we shall have a struggle to put them in place. Teachers 
feel overwhelmed, and this is just one more thing to add to their responsibilities and 
demanding work load. 
Along with the Handbook, I would like to have some of the students create a flyer 
that could be sent home or put together a display about our program. I think it is 
important to advertise the benefits of the talented and gifted program. This would be 
displayed at conferences and during the open house at the beginning of the year. 
I am also examining the possibility of establishing a talented and gifted advisory 
committee. This committee would consist of teachers, parents, and students. It would be 
the job of this committee to closely examine the students that qualify or request to be part 
of the talented and gifted program. We would also check to make sure our goals were 
being meet and discuss another aspects of talented and gifted services to parents, teachers, 
and students. The advisory committee would meet monthly for approximately forty-five 
minutes. 
I would recommend to anyone who is thinking about revamping a talented and 
gifted program to take plenty of time to do it the right way. I also encourage them to get 
parents and staff involved in making decisions about the program. It is the district's 





SURVEY OF WEST DELAWARE'S TALENTED AND GIFTED PROGRAM 
EDUCATORS 
Please circle your building level(s): elementary middle school high school 
West Delaware is evaluation its talented and gifted program and would like your input as 
an educator. K-12 git programs were mandated by law in 1989, and that law changed in 
1999 as programs in public schools became funded through the foundation formula and 
became integral parts of the Comprehensive School Improvement Plan. Below is a citation 
of the current law. 
12.5 (12) Provisions for the gifted and talented students. Each school district shall 
incorporate gifted and talented programming into its comprehensive school improvement 
plan as required by Iowa Code section 257.43. The comprehensive school improvement plan shall 
include the following gifted and talented provisions: valid and systematic procedures, including 
multiple selection criteria for identifying gifted and talented students form the total student population; 
goals and performance measures; a qualitatively differentiated program to meet the students' 
cognitive and affective needs; staffing provisions; and in-service design; a budget; and qualifications 
of personnel administering the program. Each school district shall review and evaluate its gifted and 
talented programming, This subrule does not apply to accredited nonpublic schools. 
1. How would you rate the support of administrators for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
2. How would you rate the support of teachers for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
3. How would you rate the support of parents for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
4. How would you rate the support of the students for the district's git program" 
very supportive supportive indifferent unsupportive very unsupportive not sure 
Comments: 
One of the questions teachers will be asked by the site-visit committee during the 
Comprehensive School Improvement visit is, "How do you accommodate for the needs of 
diverse learners in your classroom?" 
5. In what ways do you currently meet the needs of your git students in the regular 
classroom? 
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6. Please check off the curriculum strategies below which you know and feel comfortable 
using. 
_ curriculum compacting _ flexible skills grouping 
_ pre-testing contracts 
_ differentiating the curriculum _ independent study 
_ cluster grouping _ high-level questioning 
_ tiered assignments _ performance based credit 
7. How can the git coordinators help you better serve the git students? 
8. The law also requires an in-service design. What topics would you like to see as part of 
a future in-service? 
9. What components of the current program need to remain in place? 
10. What areas do you feel need the most improvement? 
Additional Comments: 
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SURVEY OF WEST DELAWARE'S TALENTED AND GIFTED PROGRAM 
ADMINISTRATORS 
West Delaware is evaluation its talented and gifted program and would like your 
input as an educator. K-12 git programs were mandated by law in 1989, and that law 
changed in 1999 as programs in public schools became funded through the foundation 
formula and became integral parts of the Comprehensive School Improvement Plan. 
Below is a citation of the current law. 
12.5 (12) Provisions for the gifted and talented students. Each school district shall 
incorporate gifted and talented programming into its comprehensive school improvement 
plan m; required by Iowa Code section 257.43. The comprehensive school improvement plan shall 
include the following gifted and talented provisions: valid and systematic procedures, including 
multiple selection criteria for identifying gifted and talented students form the total student population; 
goals and performance measures; a qualitatively differentiated program to meet the students' 
cognitive and affective needs; staffing provisions; and in-service design; a budget; and qualifications 
of personnel administering the program. Each school district shall review and evaluate its gifted and 
talented programming, This subrule does not apply to accredited nonpublic schools. 
1. How would you rate the support of administrators for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
2. How would you rate the support of teachers for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
3. How would you rate the support of parents for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
4. How would you rate the support of the students for the district's git program" 
very supportive supportive indifferent unsupportive very unsupportive not sure 
Comments: 
One of the questions teachers will be asked by the site-visit committee during the 
Comprehensive School Improvement visit is, "How do you accommodate for the needs of 
diverse learners in your classroom?'' 
5. In what ways is West Delaware currently meeting the needs ofits git students in the 
regular classroom? 
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6. Please check off the curriculum strategies below which you support. 
_ curriculum compacting _ flexible skills grouping 
_ pre-testing contracts 
_ differentiating the curriculum _ independent study 
_ cluster grouping _ high-level questioning 
_ tiered assignments _ performance based credit 
7. How can the git coordinators better serve the git students? 
8. The law also requires an in-service design. What topics would you like to see as part of 
a future in-service? 
9. What components of the current program need to remain in place? 
10. What areas do you fee] need the most improvement? 
Additional Comments: 
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SURVEY OF WEST DELAWARE'S TALENTED AND GIFTED PROGRAM 
PARENTS 
Please circle your child's building level(s): elementary middle school high school 
West Delaware is evaluating its talented and gifted program and would like your input as 
an parent. K-12 git programs were mandated by law in 1989, and that law changed in 
1999 as programs in public schools became funded through the foundation formula and 
became integral parts of the Comprehensive School Improvement Plan. Below is a citation 
of the current law. 
12.5 (12) Provisions for the gifted and talented students. Each school district shall 
incorporate gifted and talented programming into its comprehensive school improvement 
plan as required by Iowa Code section 257.43. The comprehensive school improvement plan shall 
include the following gifted and talented provisions: valid and systematic procedures, including 
multiple selection criteria for identifying gifted and talented students form the total student population; 
goals and performance measures; a qualitatively differentiated program to meet the students' 
cognitive and affective needs; staffing provisions; and in-service design; a budget; and qualifications 
of personnel administering the program. Each school district shall review and evaluate its gifted and 
talented programming. This subrule does not apply to accredited nonpublic schools. 
1. How would you rate the support of administrators for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
2. How would you rate the support of teachers for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
3. How would you rate the support of parents for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
4. How would you rate the support of the students for the district's git program" 
very supportive supportive indifferent unsupportive very unsupportive not sure 
Comments: 
One of the questions teachers will be asked by the site-visit committee during the 
Comprehensive School Improvement visit is, '"How do you accommodate for the needs of 
diverse learners in your classroom?" 
5. In what ways is West Delaware currently meeting the needs of git students in the 
regular classroom? 
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6. Please check off the curriculum strategies below which are being used with your child. 
_ curriculum compacting _ flexible skills grouping 
_ pre-testing contracts 
_ differentiating the curriculum _ independent study 
_ cluster grouping _ high-level questioning 
_ tiered assignments _ performance based credit 
7. How can the git coordinators help you better serve the git students? 
8. What aspects of gifted and talented (social and emotional, or academic) would you like 
more information about for possible parent meeting topics? 
9. What components of the current program need to remain in place? 
10. What areas do you feel need the most improvement? 
Additional Comments: 
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SURVEY OF WEST DELAWARE'S TALENTED AND GIFTED PROGRAM 
STUDENTS 
Please circle your building level(s): elementary middle school high school 
West Delaware is evaluating its talented and gifted program and would like your input as a 
student. K-12 git programs were mandated by law in 1989, and that law changed in 1999 
as programs in public schools became funded through the foundation formula and became 
integral parts of the Comprehensive School Improvement Plan Below is a citation of the 
current law. 
12.5 (12) Provisions for the gifted and talented students. Each school district shall 
incorporate gifted and talented programming into its comprehensive school improvement 
plan as required by Iowa Code section 257.43. The comprehensive school improvement plan shall 
include the following gifted and talented provisions: valid and systematic procedures, including 
multiple selection criteria for identifying gifted and talented students form the total student population; 
goals and performance measures; a qualitatively differentiated program to meet the students' 
cognitive and affective needs; staffing provisions; and in-service design; a budget; and qualifications 
of personnel administering the program. Each school district shall review and evaluate its gifted and 
talented programming, This subrule does not apply to accredited nonpublic schools. 
1. How would you rate the support of administrators for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
2. How would you rate the support of teachers for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
3. How would you rate the support of parents for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
4. How would you rate the support of the students for the district's git program? 
very supportive supportive indifferent unsupportive very unsupportive not sure 
Comments: 
One of the questions teachers will be asked by the site-visit committee during the 
Comprehensive School Improvement visit is, "How do you accommodate for the needs of 
diverese learners in your classroom?" 
5. In what ways is West Delaware currently meeting your needs in the regular classroom? 
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6. Please check off the curriculum strategies below which are being used for you. 
_ curriculum compacting _ flexible skills grouping 
_ pre-testing 
_ differentiating the curriculum 
_ cluster grouping 
_ tiered assignments 
contracts 
_ independent study 
_ high-level questioning 
_ performance based credit 
7. How can the git coordinators better serve you? 
8. What aspects of gifted and talented whether social and emotional or academic would 
you like more information? 
9. What components of the current program need to remain in place? 






WEST DELAWARE SCHOOL DISTRICT 




TABLE OF CONTENTS 
HANDBOOK OVERVIEW ............................................................................ *42 
INTRODUCTION TO A GIFTED CHILD ....................................................... 43 
VISION AND MISSION STATEMENTS ........................................................ 44 
DEFINITION OF GIFTED AND TALENTED ................................................. 45 
PROGRAM GOALS ......................................................................................... 46 
PROGRAM FORMAT ....................................................................................... 47 
K-12 OPPORTUNITIES FOR STUDENTS ...................................................... 48 
PARENT INFORMATION FORM (short) ......................................................... 51 
PARENT INFORMATION FORM (long) ......................................................... 53 
PEER NOMINATION FORM ........................................................................... 57 
STUDENT SELF-NOMINATION FORM ........................................................ 58 
INTERVIEW QUESTIONS FOR CAPS ........................................................... 59 
GIFTED CHARACTERISTICS IN SUBJECT AREAS .................................... 61 
EXIT PROCEDURES ....................................................................................... 63 
PARENT SURVEY OF ACADEMIC PROGRAM ........................................... 64 
PARENT SURVEY OF CAPS .......................................................................... 66 
TEACHER EVALUATION OF ACADEMIC AND CAPS PROGRAMS ......... 67 
STUDENT EVALUATION OF CAPS .............................................................. 68 
STUDENT EVALUATION OF ACADEMIC PROGRAM ............................... 69 
PROFESSIONAL DEVELOPMENT IDEAS .................................................... 70 
FIVE YEAR PLAN ........................................................................................... 71 
* For purpose of clarity, this table of contents identifies page numbers by using the 
number sequence for the project paper. 
41 
HANDBOOK OVERVIEW 
This handbook has been completed to be used as a guide for understanding the 
talented and gifted program at West Delaware. Included in the handbook are the vision 
and mission statements as well as the definition of talented and gifted children. Please 
share this handbook with parents and students interested in learning more about the 
talented and gifted program. Over the years, many parents, teachers and students have had 
numerous questions about the talented and gifted program and it is hoped that this 
handbook will help answer some of the questions. 
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INTRODUCTION TO A GIFTED CHILD 
This chart shows similarities and differences between bright children and truly gifted 
children. 
BRIGHT CHILD 
Knows the answers 
Is interested 
Is attentive 
Has good ideas 
Works hard 
Answers the questions 
Top group 
Listens with interest 
Learns with ease 
6-8 repetitions for mastery 
Understands ideas 
Enjoys peers 








Enjoys straightforward, sequential ideas 
Is alert 
created by Janice Szabos 
GIFfEDCHILD 
Asks the questions 
Is highly curious 
Is mentally & physically involved 
Has wild, silly ideas 
Plays around, yet tests well 
Discuss in detail, elaborates 
Beyond the group 
Shows strong feelings & opinions 
Already knows 











Thrives on complexity 
Is keenly observant 
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WEST DELAWARE COUNTY COMMUNITY SCHOOL DISTRICT 
VISION AND MISSION STATEMENTS 
Vision Statement 
We envision a community which values education, expects excellence, accepts 
differences, and empowers all to achieve lifetime dreams. 
Mission Statement 
The mission of West Delaware County Community School District, in partnership 
with the family and community, is to provide a safe, enriching environment in which all 
students reach their full potential academically, creatively, emotionally, socially, and 
physically. Talented and gifted children need a differentiated educational program that 
takes their unusual abilities into account and provides them with greater challenges than 
the traditional classroom could offer. 
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DEFINITION OFT ALENTED AND GIFTED 
We will use the Iowa Code 257.44 as our district's definition of gifted and 
talented: 
Gifted and talented children are those identified as possessing 
outstanding abilities who are capable of high performance. Gifted 
and talented children are children who require appropriate 
instruction and educational services commensurate with their 
abilities and needs beyond those provided by the regular school 
program. Gifted and talented children include those children with 
demonstrated achievement or potential ability, or both, in any of the 
following areas or in combination: 
1. General intellectual ability. 
2. Creative thinking. 
3. Leadership ability. 
4. Visual and performing arts ability. 




• To help gifted students develop skills for independent study. 
• To help students understand their affective needs. 
• To help students learn more about career opportunities. 
• To encourage students to use technology to complete projects. 
• To encourage students to utilize enrichment opportunities. 
• To encourage students to find original solutions to problems, which would 
reflect the higher level thinking process. 
• To provide opportunities for students to become part of a learning environment 
that appreciates and understands giftedness. 
• To create greater awareness of the needs of gifted students. 
CAPS Program 
• To provide an opportunity for creatively gifted students to have experiences in 
creative thinking and problem solving. 
• To provide an opportunity for students to creative innovative projects. 
• To help creatively gifted students develop independence and self-direction. 
• To create an atmosphere that supports and encourages creative ideas. 
• To provide learning experiences in creativity not presently available in the regular 
classroom. 
• To make others aware of the needs of creatively gifted students. 
• To use technology to create original projects. 
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PROGRAM FORMAT 
The talented and gifted program at West Delaware is based on the Levels of 
Service Model created by Donald Tre:ffinger (1998). Three levels of services and activities 
will be addressed, ranging from inclusive activities to specific services structured to meet 
the needs of a very small group of learners. 
Level One services will provide opportunities for everyone. All students can sign 
up to take part in the activities listed under Level One. They don't need prerequisite skills 
to take part in the activities. Level One services involve many different opportunities to 
help students to discover, and extend their strengths. 
Level Two services are for some students. In order for students to take part in 
Level Two activities, they need to have some necessary prerequisite skills. These students 
are usually nominated by a teacher in order to take part in these activities. Sometimes 
students may have an opportunity to take part in activities because they have met a 
required test score, or as a result of a talent search. 
Level Three services are for a few students. These activities involve very 
challenging material related to advanced topics and are designed to meet the individual 
needs of high ability learners. Personalized Education Plans will be prepared for all 
students taking part in Level Three activities. 
In middle schoo~ students in Level Three will be pulled out twice per six day cycle 
to work with Mrs. Kelley on affective needs. C.A.P.S. (Creative and Productive Students) 
students will be pulled out twice per six day cycle to work with Mrs. Kelley on specific 
projects. Other students may be pulled out if necessary, especially when working on a 
specific short term project, such as Physics Olympics or preparing for ICN sessions. 
The identification forms will be used to help recognize the strengths and abilities of 
many students. These forms will help facilitators understand what types of learning 
experiences will be beneficial to different types of students. 
Please look at the following opportunities to see what is currently available to 
students in grades K-12. If you know of something else that should be added to these 
pages, please contact Mrs. Kelley or Ms. Chester. 
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K-12 Opportunities 
Opportunity Who Time Contact 
CyTech Challenge All Grades 10-11 January Ms. Chester 
Surgery Observations All Grades 10-12 Fall Ms. Chester 
Peer Helpers All Grade 8 Fall Ms. Heinrichs 
Geography Bee All Grades 5-8 Fall Mrs. Kelley 
PSEO Classes All Grades 11-12 All year Mr. Lyness/ 
Ms. Chester 
History Day All Grades 5-12 September Ms. Chester/ 
Mrs. Kelley 
Math Olympiads All Grades 4-8 Fall Mrs. Kelley/ 
Ms. Chester 
Student Council All Grades 5-8 Fall Mrs. Kelley/ 
Ms. Casperson 
Student Council All Grades 9-12 Fall Mr. Lyness 
Future Problem Solving All Grades 4-12 Fall Ms. Chester/ 
Mrs. Kelley 
Memory Book All Grades 5-8 Fall 
Kid Witness News All Grades 5-8 Fall Mrs. Senne 
Physics Olympics All Grades 7-8 February Mrs. Kelley 
Spelling Bee All Grades 7-8 February Mrs. Kelley 
Speech All Grades 9-12 Fall Mrs.Gaskill 
Young Writer's Conference Some Grades 3-12 Spring Mrs. Kelley 
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Opportunity Who Time Contact 
Destination lmagiNation All Grades K-12 Fall Ms. Chester/ 
Mrs. Kelley 
Hawk Talk Some Grade 6 Fall Mrs. Senne 
Iowa Talent Search Some Grades 7-8 Fall Mrs. Kelley 
Young Scholar's Conference Some Grades 10-11 Fall Ms. Chester 
AP Government Some Grades 11-12 Enroll Spring Mr. Schultz 
National Honor Society Some Grades 11-12 Fall Mr. Schultz 
C.A.P.S. Some Grades 4-8 Spring Mrs. Kelley 
AP Calculus Some Grades 11-12 Enro 11 Spring Mr. Litterer 
Belin Elem. Talent Search Some Grades 4-6 Fall Ms. Chester 
Mrs. Kelley 
Honor Bands Some Grades 5-12 Fall Band Director 
OPUS Honor Choir Some Grades 5-8 Fall Vocal Director 
Invention Convention Some Grades 5-8 Fall Mrs. Kelley 
I CN Sessions Some Grades 5-8 All Year Mrs. Kelley 
MS Talent Search Some Grades 6-8 Fall Mrs. Kelley 
MATHCOUNTS Some Grades 7-8 Fall Ms. Wegmann 
MS Show Choir Some Grades 6-8 Fall Vocal Director 
MS Jazz Band Some Grades 7-8 Fall Mr. Spurlock 
HS Jazz Band Some Grades 9-12 Fall Mr. Philgreen 
Algebra In MS Few Grades 6-8 Fall Mrs. Kelley 
TAG Studies Few Grades 9-12 All Year Ms. Chester 
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Opportunity Who Time Contact 
Individual TAG Projects Few Grades 5-8 All Year Mrs. Kelley 
Postsecondary Enrollment Few Grades 9-10 All Year Ms. Chester 
Ms. Hoefer 
WD Forte Few Grades 9-12 Spring Mr. Philgreen 
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West Delaware Leaming Program 
Kindergarten Parent Information Form 
Name of Child Date --------------- -------
School Grade Birthdate ---------- ----- -----
Person completing this form -------------------
Address Phone ----------------- -------
It would be helpful to the district if you would consider your child's abilities in the 
following areas: 
YES NO 
_ 1. Can your child read independently? 
_ _ 2. Can your child tell time and/or understand time concepts? 
__ 3. Does your child use multi-syllable words appropriately? 
__ 4. Is your child attentive to details? 
_ _ 5. Does your child categorize and sort items? 
__ 6. Does your child ask penetrating questions, such as how, why, and what if? 
7. Does your child catch an adult's subtle humor? 
__ 8. Does your child have a strong sense of justice (fair/unfair, right/wrong)? 
_ _ 9. Is your child aware of others feelings? 
10. Can your child make change using money, and/or understand addition, 
subtraction, multiplication, or division? 
11. Does your child have an unusual ability in music? 
12. Does your child display unexpected depth of knowledge in one or 
more areas? 
13. Does your child demonstrate dimension, angle, or perspectives in 
art? 
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In two to three sentences, please tell us something special about your child? 





Please share any other information you feel would help us to better understand your child. 
Remember that you know more about your child than anyone else, and many of the things 
that happen out of school are very important to a complete understanding of your child. 
Thank you for your time and cooperation 
Adapted from Iowa City Community School District 
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West Delaware County Community School District 
Talented and Gifted Program (Grades 2-8) 
Name of Child Date Grade ----------- ----- ---
Your child has been recommended for consideration for placement in the program 
for the gifted and talented students. Many resources of information are used to collect 
data to make this decision. It would be helpful if you would consider the following 
characteristics in relation to your child. Check only those items that clearly represent or 
describe behaviors that you observe frequently in your child. Please include an example for 
all checked responses. 
__ 1. Enjoys learning 
Example: 
2. Is curious 
Example: 
__ 3. Has an advanced oral, written, and reading vocabulary 
Example: 
__ 4. ls an avid reader; especially likes to read books or articles about: 
5. Understands new concepts with little or no effort 
Example: 
6. Teaches him/herself to do unfamiliar or difficult things Example: 
__ 7. Remembers information for a long period oftime and can recall factual 
information easily 
Example: 
__ 8. Questions authority and rules; questions reasons for decisions; may 
disagree strongly at times 
Example: 
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__ 9. Has high personal standards; takes pride in self and work 
Example: 
__ 10. Asks many questions about many topics 
Examples: 
__ 11. Has extensive knowledge about some topics 
Example: 
__ 12. Has high energy; sometimes finds it difficult to sit still 
Example: 
__ 13. Is interested in ethicaVphilosophical issues 
Example: 
__ 14. Has a sense ofhumor and enjoys subtle humor 
Example: 
15. Relates well to others with similar abilities and interests 
Example: 
__ 16. Uses imagination frequently and well 
Example: 
__ 1 7. Likes to be alone; prefers to work independently 
Example: 
18. Likes to be the best; may not accept imperfection of any kind in him/herself 
Example: 
19. Thinks of more than one solution to a problem 
Example: 
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__ 20. Is a risk-taker; is willing to take an unpopular stand 
Example: 
__ 21. Has unique, original ideas as a result of putting unrelated ideas together in new 
and different ways 
Example: 
__ 22. Is self-motivated; can pursue a topic of interest independently and 
maintain interest in it over a long period of time 
Example: 
__ 23. Is interested in the adult world; likes to be with older people; is 
concerned about world problems; often chooses to read or talk about ideas 
that are usually beyond what is expected for his/her grade level 
Example: 
__ 24. Is a non-conformist; may not be well-liked by classroom peers 
Example: 
__ 25. Extends school work at home; has worked on special projects or 
assignments as a result of material that has been presented in class 
Example: 
__ 26. Fails to complete assignments; may not pay attention to time limits and 
deadlines 
Example: 
__ 27. Tends to dominate or take charge of an activity in which he/she is 
involved 
Example: 
__ 28. Takes advanced courses (summer enrichment, specialized instruction outside 
school) in areas of special interests or exceptional ability 
Example: 
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29. What do you consider the most outstanding accomplishments of your child to date? 
Please share details of the activity (ies). 
30. What special intellectual or academic strengths suggest that this child be considered 
for placement in a gifted program? 
31 . Many children benefit from the specialized services offered in a gifted program, 
However, not every child needs such programming. What seem to be the specific 
educational needs (strengths) that this child has that cannot be met through the regular 
program? 
Please share any other information you feel would help us to better understand you child. 
Remember that you know more about this child than anyone else, and many of the things 
that happen out of school are very important to a complete understanding of the child. 
Thank you for your time and cooperation. 
Adapted from Iowa City Community School District 
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Peer Nomination Form (Grades 2-8) 
Here are some questions describing different kinds of students. Write the name( s) 
of a student( s) in your class who match the description best. 
1. Who could best help you with your school work? _________ _ 
2. Who knows the most about many things? ____________ _ 
3. Who do you think is really smart? _______________ _ 
4. Who learns quickly and easily? ________________ _ 
5. Who can use many "big" words when they talk? __________ _ 
6. Who is good at figuring out difficult problems, puzzles, or games? ___ _ 
7. Who can think of many different ideas or answers? _________ _ 
8. Who often asks "why" or "how"? _______________ _ 
9. Who is willing to share ideas even if others may think they are silly? ___ _ 
10. Who is able to do the most creative and unusual work? --------
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Student Self-Nomination Form (Grades 3-12) 
West Delaware Talented and Gifted Program 
Answer the following questions in as much detail as possible. Use the back of this form or 
another sheet of paper to expand your answers. 
1. In what areas do you feel you have special talent of ability? What are the areas, topics, 
or activities in which you have special or strong interests? 
2. Imagine you are the teacher in your best academic class. How would you describe your 
strengths and weaknesses as a student in your best academic class? 
3. Describe a project, product, or performance that you have done or created in which you 
have excelled? 
4. What are your areas of special interest in reading? How much time do you spend 
reading? 
5. Why do you want to be in West Delaware's GIT program? 
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Interview Questions for CAPS 
Each student will be asked these questions during the third part of the CAPS process. 
Along with answering these questions the student should bring a project with him/her to 
talk about. 
1. What is your favorite television program and why? How much or how often do you 
watch television? 
2. Do you read magazines? What is your favorite? 
3. Do you read the newspaper? Which part? 
4. What are the best books you have read? When do you usually read? Where do you get 
your books? Do you own any books? 
5. What clubs do you belong to? 
6. What are your hobbies? Do you have a collection? Why did you start collecting? What 
do you do with your collection? 
7. What jobs are your responsibility at home? (Every day, once a week. .. ?) 
8. What do you do when there is nothing you HA VE to do? 
9. If you could have a wish, what would you like to have for your very own? 
10. If you could have your wish, where would you like to see? 
11. Is there something about the world that you would like to change? 
12. Is there something you would like to know more about? 
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13. What do you like to do best when you're with friends? What games do you like to 
play? 
14. What do you like to do best when you're alone? 
15. If you are asked to do something, will you do it if you DON'T LIKE doing it? 
16. How do you feel when you do something wrong? 
17. Have you produced anything of which you are proud? 
18. How did you decide to do the project that you have with you? 
19. What steps did you go through in preparing the product? Who helped you? How did 
you go about getting help? 
20. How much time did you put into this project? 
21. What was hard to do? 
22. What did you learn by doing this project? 










Possible Characteristics of a Gifted Child in Specific Subject Areas 
Scientific Ability 
Good at planning, designing, and decision making 
Has above average ability to grasp abstract concepts and see abstract 
relationships 
Sees connections of science to the real world 
Willing to spend extra time on things that are of interest to him/her 
Wants to know why, and enjoys finding out 
Enjoys reading scientific literature 
Able to improvise for experiments 
Social Studies 
• Reads widely on social issues from a variety of books, magazines, or 
newspapers 
• Spends extra time on special projects and research of his/her own 
• Able to see relationships between ideas rather than only recalling isolated facts 
• Is able to reach decisions based on values as well as facts 
• Can share intelligently in a discussion and contributes constructively to group 
activities 











Attempts several strategies when trying to solve an unfamiliar problem 
Good at verbalizing math concepts and processes faster than other students 
Enjoys trying to solve difficult problems, like puzzles and logic problems 
Reasons effectively 
Visualizes spatially, can create visual images of problems 
Develops unique associations, uses original methods for solutions 
Has the ability to remember and retain what has been heard 
Organizes data to discover patterns or relationships 
Language Arts 
• Willing to explore a topic in greater depth than other students 
• Has good research skills and can synthesize materials after research 
• Has highly developed sensitivity to, interest in, and appreciation for a wide variety 
of reading materials 
• Likes to do independent study, and research areas of interest 
• Has an extensive vocabulary 
• Expresses him/herself clearly and accurately through writing and/or speaking 
• Remembers what he/she has hear without much repetition 
• When he/she writes, or speaks, his/her approach and ideas are original and 
creative 
• Operates on higher level of thinking than his/her peers 
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Exit Procedures 
________________ no longer wishes to participate in the West 
Delaware talented and gifted program and the activities associated with it. He/She 
understands that the coordinator/teacher is no longer obligated to provide any services. 
Student Signature Date 
Parent Signature Date 
Gifted and Talented Coordinator's Signature Date 
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Parent Survey of the Academic Talented and Gifted Program (Middle School) 
Dear Parents, 
Your answers to the following questions will be of help to me in determining the 
effectiveness of the academic git program. Please return this questionnaire to me at the 

























6. I think it is important to give students an opportunity to work with others of similar 




7. What has been the most beneficial thing that has happened to your child as a result of 
participating in this program? 
8. What suggestions would you have for improving the program? 
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Parent Survey of CAPS (Middle School) 
Dear Parents, 
Your answers to the following questions will be ofhelp to me in determining the 
effectiveness of the CAPS program. Please return this questionnaire to me at the middle 




















5. What has been the most beneficial thing that has happened to your child as a result of 
participating in CAPS? 
6. What suggestions would you have for improving the CAPS program? 
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Teacher Evaluation of TAG and CAPS (Middle School) 
I know that it is a busy time for everyone, but it is important for me to evaluate the 
TAG and CAPS program. Please take a moment to complete this evaluation and return it 
to me. Please be constructive. I need to know what to work on and what I should keep in 
place. Thanks for your help. 
****************************************************************** 
1. What parts of the TAG and CAPS program did you like? 
2. What didn't work well for you and needs improved or dropped? 
3. How might I serve you, as a classroom teacher? 
4. Please list additional comments or suggestions. 
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Student Evaluation of CAPS (Middle School) 
Please indicate how you feel about each statement by placing a circle around the 
number which best shows your feelings. 
1 = Strongly Agree 
2= Agree 
3= No Opinion 
4= Disagree 
5= Strongly Disagree 
1. I am glad to be involved in CAPS. 
2. CAPS provides additional interest and challenge for me. 
3. CAPS helps me to develop more self-confidence. 
4. CAPS helps me develop creativity. 
5. CAPS helps me realize that learning can be fun. 
6. I have a lot more homework from my regular classroom 
because I am involved in CAPS. 
7. Classmates tease me because I am in CAPS. 
8. Mrs. Kelley does less telling and instead encourages 
us to find things out for ourselves. 
9. Mrs. Kelley encourages us to express unusual ideas even 
if they are strange. 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
10. What was the favorite thing that you did in CAPS this year? Tell why you liked 
it. 
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Student Evaluation of the Academic TAG program (Middle School) 
Please answer the following questions and return this form as soon as possible. 
GRADE: -----
1. How would you rate your learning in the program? 
__ I learned more than I did before the program started. 
__ I am not learning any more than I did before the program started. 
__ I think I may be missing too many important things back in the regular classroom. 
2. How do you feel about the things you do in TAG? 
3. How do you like working with students who have your same interests and abilities as 
yourself? 
4. How do your classmates treat you because you are in the TAG program? 
5. Has TAG helped you perform better in your regular classroom? 
6. Would you participate in TAG projects again next year? Why or why not? 
7. What are some additional activities that we could do in the TAG program? 
69 
Professional Development Ideas 
• Gifted and talented program at West Delaware 
• How students are identified for the program 
• The job of the gifted and talented coordinators 
• Pre-testing 
• Differentiation in the regular classroom 
• Affective needs of gifted students 
• Underachievement 
• Cluster grouping 
• Curriculum compacting 
• Acceleration 
• Independent studies 
• Academic rigor 
• Weighted grades 
• Culturally diverse gifted students 
• Gifted girls versus gifted boys 
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Gifted and Talented Five Year Plan 
Year One 2001-2002 
• Establish a gifted and talented advisory board consisting of teachers, 
counselors, parents, and administration. Meet on a monthly basis 
• Review how we can better serve high ability math students K-8 
• In-service teachers on what our gifted and talented program looks like and how 
students are identified. Discuss pre-testing and differentiation in the regular 
classroom 
• Talk to teachers from Saint Mary's, which will allow gifted students to 
become part of our gifted program quicker in seventh grade 
• Evaluation gifted and talented program and progress of program revision 
• Implement an affective component in the gifted curriculum 
• Evaluate how the reading curriculum is meeting the needs of gifted students 
• Develop a brochure on the gifted program to distribute to parents and 
teachers 
Year Two 2002-2003 
• Continue to meet with the advisory board and help with identification of 
students, and program reviews 
• Begin to implement findings from our research on helping high ability math 
students 
• Continue to in-service teachers on the needs of gifted students, including 
affective needs, underachievement, and cluster grouping 
• Review what has taken place in year one and make modifications if necessary 
• Examine the science curriculum for high ability learners 
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Evaluate gifted and talented program and progress 
Continue to meet with the advisory board 
Evaluate math program to see if the program has met our goals; modify if 
necessary 
In-services for teachers on needs of gifted students, including compacting and 
acceleration 
Year Four 2004-2005 
• Evaluate gifted and talented program and progress 
• Begin incorporating other subject areas to see how they are meeting the needs of 
gifted children 
• Continue to meet with the advisory board 
• In-services for teachers include independent study ideas, academic rigor and 
weighted grades 
Year Five 2005-2006 
• Evaluate talented and gifted program and progress 
• In-services for teachers include identifying culturally diverse students, and gifted 
girls versus gifted boys 
• Continue to meet with the advisory board 
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